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Dear Cooperating Teachers, Administrators, and College Supervisors:

The faculty and staff of the Chadron State College Education Department sincerely thank you for
your partnership in supporting our student teachers. Your time, expertise, and mentorship
provide future educators with an invaluable opportunity to apply what they have learned, grow as
professionals, and experience the responsibilities and rewards of the teaching profession.

Student teaching is a collaborative experience, and each of you plays an important role in the
development of our teacher candidates. Through your guidance, feedback, and support, student
teachers have the opportunity to strengthen their skills, build confidence, and prepare for
successful careers as educators. We greatly appreciate your commitment not only to our
candidates, but also to the continued strength of the teaching profession.

This handbook is intended to serve as a practical resource throughout the student teaching
experience by outlining expectations, responsibilities, procedures, and available support. If
questions or concerns arise at any point, please do not hesitate to contact us.

Thank you for your partnership and for the important role you play in preparing the next
generation of educators.

Sincerely,
Dave Perkins, Director of Field Experiences/Certification Officer

308-432-6032
dperkins@csc.edu

Stefani Van Vleet, Project Coordinator
308-432-6383
svanvleet@csc.edu
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STUDENT TEACHING PHILOSOPHY

Student teaching is the culminating clinical experience in Chadron State College’s educator
preparation program. This full-time, semester-long experience provides Student Teachers with
the opportunity to apply the knowledge and skills developed throughout their preparation while
transitioning from teacher candidate to professional educator.

The Student Teacher, Cooperating Teacher, and College Supervisor work collaboratively
throughout the experience. This partnership is built on open communication, honest feedback,
professional responsibility, and a shared commitment to student learning. With guidance and
support, Student Teachers gradually assume greater responsibility for planning, instruction,
assessment, classroom management, and other professional duties. As the experience concludes,
those responsibilities are gradually transitioned back to the Cooperating Teacher.

Student teaching is both a learning experience and a professional responsibility. Student
Teachers are expected to engage fully in the life of the school, demonstrate professionalism, seek
and respond to feedback, reflect on their practice, and continually work to improve student
learning. Cooperating Teachers and College Supervisors serve as mentors, providing the
guidance, feedback, and support necessary for continued growth.

At the heart of student teaching is a shared goal: to prepare reflective, capable, and responsive
educators who are ready to serve students, schools, and communities.



OVERVIEW OF STUDENT TEACHING

L Contact and meet with Cooperating Teacher in the few weeks prior to beginning of
school regarding the following:
A. Help with getting classroom ready for the semester.
B. Plan class schedule
1. Phase in
2. Phase out
3. How long for Student Teacher to take full instructional responsibility.
4. How to transition back to regular classroom teacher.
Expectations that Cooperating Teacher has for Student Teacher in their
classroom.
Expectations about arrival and departure times
Classroom rules and behavior management plans
Special needs of students
Socioeconomic and cultural backgrounds of students
Teacher duties outside the classroom
Availability of instructional resources
Classroom routine (attendance taking, lunch procedures)
Upcoming meetings, activities, and special events
1. The Student Teacher will attend all school in-service and new teacher in-
service days prior to school starting.
L. Other appropriate classroom information from Cooperating Teacher

a
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II. Orientation and observing — Phase In
A. The Cooperating Teacher will introduce the Student Teacher to the rest of the
school.
B. The Cooperating Teacher will introduce the Student Teacher to their
classroom.
C. The Student Teacher will observe the Cooperating Teacher.
1. Get familiar with the students and classroom environment, implementation
of curriculum and managing student behaviors.
2. Reflect with Cooperating Teacher on practices and communicate important
issues regarding expectations and responsibilities.
D. The Student Teacher will phase in with one period/subject at a time until they
have full responsibility of the class(es) taught by Cooperating Teacher.

1. EDUC 495 — Education Capstone course

A. This is the required course that has the “paperwork/assignment” side of the
student teaching experience.

B. Professional Education Portfolio
1. Teach a unit and reflect on and improve instruction based on collected
data and experience

C. Guidebook
1. Eight small assignments that are geared toward the Capstone course

requirement for Essential Studies.



D. Journal
1. Weekly reflections

IV.  Full instructional responsibility for several weeks (see Student Teacher Calendars on
Field Experience website - Field Experience | Chadron State College)

A. Essential aspect of growth and development of a new teacher.

B. Co-teaching may occur.

C. Fully experience rigor and challenges with guidance and support of

Cooperating Teacher.
1. Cooperating Teacher will give the Student Teacher on-going and candid

constructive feedback to improve student learning.
Plan and implement fully developed lessons.
Assess student learning and adjust instruction.
Replicate ongoing daily work of a teacher.
Highly professional manner.
Collection, preparation, and creation of all needed instructional resources.
Maintain focus on standards, goals, and objectives.
This is still a class; Student Teachers are still learning.

e A el

V.  Phase out
A. Make plans with Cooperating Teacher to seamlessly transfer teaching

responsibilities back to the Cooperating Teacher.

1. Elementary — one subject at a time

2. Middle/High school — one period at a time
Complete all grading of student’s work.
Return all instructional resources.
Return technology resources.
Observe other teachers or others in supportive roles (ex: Counselor, Secretary,
etc.)

Mo 0w

VI.  Evaluations and Supervision
A. All evaluation links will be sent to Cooperating Teachers, College Supervisors
and Student Teachers electronically from the Project Coordinator.
B. Cooperating Teachers will evaluate Student Teachers twice throughout 8-9-
week experience (See Student Teacher Calendars on Field Experience website)
1. Nebraska Clinical Rubric evaluation (Summative) for both evaluations
(see Appendices for form)
Nebraska Department of Education requires student teaching full-time days.
College Supervisors will evaluate Student Teachers a minimum of five (5)
times throughout the entire student teaching semester.
1. Will be assigned by the Field Experience Office.
a. Retired administrators or current/retired college professors
2. Nebraska Clinical Rubric evaluation (Summative) during all 5 visits

SRS
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E. Student Teachers will complete midterm and final Nebraska Clinical Rubric
evaluations.
F. Concerns about Student Teacher
a. Any concerns related to the Student Teacher’s performance and/or
behavior must be communicated to the Director of Field
Experiences/Certification Officer immediately.

1. If concerns are identified by the Cooperating Teacher at any time during
student teaching experience, the Cooperating Teacher will:

a. Immediately contact the College Supervisor to discuss the concerns.
Work with the College Supervisor to propose strategies to remedy
the concerns.

2. If the Cooperating Teacher and College Supervisor are unable to see
progress with the Student Teacher after strategies are provided, the College
Supervisor will contact the Director of Field Experiences/Certification Officer

1. The Director will prepare a written Plan of Assistance for Student
Teacher.

1. The Student Teacher will have two weeks to implement the Plan of
Assistance and will be re-evaluated by either the College
Supervisor or the Director.

ii. If the Student Teacher does not improve within 2 weeks, they will
be removed from their student teaching experience by the
Director or College Supervisor.
2. If the Student Teacher disagrees with the removal, they can
follow the Student Teacher Due Process (pg. 14).

2. If Student Teachers have violated a school policy, School
Administration can request to have the Student Teacher removed
immediately.

b. Depending on the severity of the violation, Student Teachers can be
dismissed from the Teacher Education Program at CSC.
c. Ifwviolation is not of a serious nature, the Student Teacher could

possibly be placed for one more student teaching experience during a

later semester in a different district.

VII.  Attendance/Tardies
A. Given professional expectations, Student Teachers are required to be in
attendance and prepared every day and follow the schedule established by the
school faculty.

B. Timely and regular attendance is an expectation of all Student Teachers.
Student Teachers are expected to report to their assigned placement every day
and on time. Arriving past the scheduled time, without prior approval, is
unacceptable.

C. The Student Teacher must notify the Cooperating Teacher, school
administrator, Director of Field Experiences/Certification Officer, Project



Coordinator, and College Supervisor about an absence before the absence
occurs. Student Teachers are to act in a highly professional manner.

D. If Cooperating Teachers have serious concerns about a Student Teacher’s
attendance or punctuality, they should immediately notify the College
Supervisor. The College Supervisor may in turn notify the Director of Field
Experiences/Certification Officer.

E. Absences totaling more than five (5) days (not including required college
events or other events identified by Field Experience Office as required) will
be deemed excessive and may result in an extended student teaching
experience. In some cases, excessive absence may contribute to an
unsatisfactory performance and result in the Student Teacher’s removal from a
student teaching placement.

VIII. Substitute Teaching
A. Student Teachers may sub for their Cooperating Teachers only, while they are
student teaching.
1. Student Teachers must hold local substitute teaching permits, if applicable
in their state.
2. Student Teachers can sub for anyone in the district after completion of
their student teaching responsibilities.

IX. Other coursework while student teaching
A. Taking other coursework while student teaching is highly discouraged.
B. Only done under special circumstances with prior approval.



II.
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IV.

RESPONSIBILITIES OF THE COLLEGE

Placement of Student Teachers

A.

College sends requests for placement; the Office of Field Experience has the sole
responsibility of contacting school districts to seek placement of individual
Student Teachers.

Once placement is received, placement and evaluation information are sent to
Cooperating Teachers, School Administrators, College Supervisors, and Student
Teacher.

Briefing the Cooperating Teacher

A.
B.

Provide information about the Student Teacher.

Provide Field Experience website information — Field Experience | Chadron State
College (csc.edu) where the links for evaluation forms, informational videos and
other information can be found.

Visitation by College Personnel

A.
B.

C.

Field Experience Office will assign a College Supervisor to Student Teacher
College Supervisor will conduct two to three visits each eight- or nine-week
session for a minimum of five visits throughout the semester as required by the
State of Nebraska Department of Education.

Maximum of (2) video conference visits, if needed.

Grading and Records provided by course professors
A. EDUC 490 — Student Teaching
B. EDUC 495 — Education Capstone
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II.

RESPONSIBILITIES OF THE COOPERATING SCHOOL

Qualifications

A. State accreditation (mandatory)

B. Demonstrate a continued effort toward an improved program of instruction.

C. Provide adequate facilities, both educational and physical.

D. Willingness to support and participate in student teaching program.

E. Provide adequate classroom supervision from qualified Cooperating Teacher(s)

(full-time certificated personnel).

Administrative Role

A.

B.

Secure the services of qualified and interested Cooperating Teachers who willingly
accept and work with Student Teachers.

Coordinate with the Cooperating Teacher and college in planning for the Student
Teacher.

Introduce the Student Teacher in an appropriate manner to the faculty, staff, and
community.

Support the Student Teacher by visiting their classroom and providing feedback.



II.

RESPONSIBILITIES OF THE COOPERATING TEACHER

The Cooperating Teacher is the KEY person in the student teaching experience, and
serves as a facilitator, mentor, and coach. The Student Teacher accepts and models the
precepts and practices of the Cooperating Teacher.

Qualifications of the Cooperating Teacher

A. Baccalaureate degree is the minimum requirement.

B. Master’s degree or the equivalent in hours of graduate level work is desired.

C. A minimum of three years of teaching experience is required by the State of
Nebraska, in the same subject area/grade level as the Student Teacher.

D. The Cooperating Teacher should have taught in the school at least one year before
accommodating a Student Teacher.

E. They should be an ethical, educational leader who is skilled not only in teaching
techniques, but also mentoring and has a willingness to take on a Student Teacher.

Expectations of the Cooperating Teacher
A. The Cooperating Teacher’s responsibility is to the students of their classroom.
1. The Cooperating Teacher is responsible for seeing that the student teaching
program does not interfere with the learning of the students.
2. The Cooperating Teacher is always legally and morally responsible for the total
well-being of their class.

B. The Cooperating Teacher is responsible for much of the professional growth of the
Student Teacher during the period of student teaching. This involves the
responsibility of directing the Student Teacher through a well-planned program of:
1. Orientation

a. Establish the Student Teacher’s status before their arrival and maintain
this throughout their student teaching experience.

b. Inform classroom students of the coming of the Student Teacher, their
potential contributions to the program and the fact that they are another
teacher.

c. Acquaint the Student Teacher with the building, facilities, instructional

materials, and the regulations governing their use by teachers and
classroom students.
d. Provide the Student Teacher with the opportunity to meet Cooperating
Teacher’s associates and other personnel.
e. Give adequate directions in a manner that will leave the Student Teacher
feeling comfortable, at ease, and accepted.
2. Pre-Student teaching observation
a.  The Student Teacher should be provided with a separate desk or table.
b.  Observation should be purposeful and planned, preceded, and followed by
conferences with the Cooperating Teacher, a minimum of one conference
per week.
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Initially, the Student Teacher observes the Cooperating Teacher; later,
opportunities should be given to the Student Teacher to observe other
classroom teachers as well.

Recognize individual differences in Student Teachers. Do they usually
work best when alone in the room, or do they need rather close
surveillance by the Cooperating Teacher for a period of time to give them
added confidence?

The Cooperating Teacher should show a keen interest in the Student
Teacher and always give praise for a job well done, but at the same time
provide constructive feedback.

Provide opportunities for purposeful observation of, and allow
participation in, such activities as hall duty, playground and lunchroom
supervision, and extracurricular activities.

Invite the Student Teacher to attend staff and informal meetings with the
Cooperating Teacher or another staff member.

3. Induction of the Student Teacher into full-time teaching

a.

b.

1.
ii.
1ii.
1v.
V.
Vi.

Vii.

The principle of readiness should apply in determining when a Student
Teacher should be given the responsibility for teaching.

The Student Teacher should be given limited responsibility early in the
experience-even the first day. As they develop in confidence and ability,
their teaching load should be progressively increased until they are
carrying a full load. A minimum of 4 weeks of full-time teaching is
strongly recommended, per 8-week session.

Encourage the Student Teacher to have creative ideas for teaching as a
goal.

The Student Teacher should plan carefully for each teaching experience
and be required to submit lesson plans to the Cooperating Teacher for
constructive feedback well ahead of the time when these plans are to be
implemented.

Many types of meetings must be held in order to:

help the Student Teacher adjust to classroom environment.

explain classroom routines and school policies.

establish standards and define teaching goals early in the term.

provide opportunity for an overview of the work that is underway.
cooperatively plan lessons and activities and to share ideas.

hear and resolve misunderstandings of dissatisfactions in a quiet,
uninterrupted, informal manner.

provide specific feedback regarding the Student Teacher’s strengths and
areas that need improving.

viii. help the Student Teacher gain an understanding of the purposes and

1X.
X.

techniques of evaluating classroom student progress.

apply teaching and learning in the classroom.

help gain an understanding of the ethical standards of the teaching
profession.

C. Evaluation of the Student Teacher’s work should include the following:



Evaluation should be continuous throughout the student teaching experience.

. Written feedback is more effective than verbal.

a. Complete the Nebraska Clinical evaluation on the Field Experience website
halfway through their placement and at the end of their placement.

b. Discuss evaluation with the student teacher after completing the Nebraska
Clinical. Be sure to include positive reinforcements along with areas for growth.

3. Rapport and easy communication between the Cooperating Teacher and the
Student Teacher will help when constructive feedback is given.

4. Provide specific information about the Student Teacher’s performance.
Compliment the Student Teacher on the growth they have made. The Student
Teacher should know their strong points and their weak points in order to profit
from criticism.

5. Throughout the training period, as changes are noted, evaluations should be made
jointly. These should include the entire range of activities in which the Student
Teacher engages, including the teacher’s personal qualities, work study habits,
handling of classroom routines, the planning and preparation for actual teaching
and carrying out plans, classroom student’s guidance, record keeping and
professional attitudes.

6. Self-evaluation on the part of the Student Teacher should be their ultimate goal

and is to be encouraged.

N —

D. Development of desirable personal qualities and professional disposition
1. It is essential that the Student Teacher develop desirable qualities that will enable
them to participate effectively in their classroom, school, and community
environment.
2. The Cooperating Teacher should guide the Student Teacher in developing such
professional dispositions as:
Dealing impartially with classroom students.
Being frank, firm, fair, friendly, but not “friends” with the students.
Exhibiting qualities of leadership.
Being neat and well groomed.
Being dependable.
Being aware and sensitive to cultural differences.

S0 o o

E. Parent-Teacher Conferences
Attending and participating in Parent-Teacher conferences is an important part of the
student teaching experience. All Student Teachers should be encouraged to participate.
However, they should not be placed in a position where they are replacing the
Cooperating Teacher at these meetings. Cooperating Teachers need to be in attendance
as well.

III.Rewards of Cooperating Teachers
A. Recognition as a skilled teacher by the school and the community.
B. Satisfaction in the professional improvement of oneself and others.
C. School Scholarship Opportunities (See Appendix)

10



RESPONSIBILITIES AND EXPECTATIONS OF THE STUDENT TEACHER

The objectives of student teaching are to gain insight into teaching skills and to develop
professional integrity. Therefore, it is necessary that the Student Teacher accept certain
responsibilities and be aware of specific policies while student teaching:

L Expectations for the Student Teacher
A. School procedures
1. Become familiar with the rules, policies, and philosophy of the school according
to information given by the Cooperating Teacher and/or school administrator.
2. Become acquainted with the location of books and supplies for their cooperating
teacher.
B. Classroom procedures
Learn the daily routines.
Make a seating chart to learn the students’ names.
Locate records and files and, if you are allowed to, become familiar with them.
Become aware of special needs, special interests, and challenges of children.
Become familiar with classroom materials and technologies

MRS

II. Responsibilities for the Student Teacher
A. Responsibilities PRIOR to student teaching

Rule 20 of the Nebraska Department of Education requires that students who are
participating in or completing a teacher education program disclose any information
about misdemeanor or felony convictions. Rule 21 requires teacher applicants for
certification disclose information about their mental capacity. If either of the
following apply to your current situation, please contact the Director of Field
Experiences/Certification Officer immediately:

A. If you have ever been found guilty of a felony or misdemeanor or entered a
plea of guilty or no contest to a felony or misdemeanor and have not yet
disclosed this fact to the Director of Field Experiences/Certification
Officer.

B. If an order or determination is currently in effect by a court or any other
governmental body which finds you to be any of the following: a
mentally ill or dangerous person, mentally incompetent to stand trial,
acquitted of criminal charges because of insanity, an incapacitated person
in need of a guardian, or unable to manage your property due to mental
illness, mental deficiency, chronic use of drugs or chronic intoxication.

All CSC Student Teachers are required to complete a certified background check
prior to their student teaching experience. You must complete a criminal background
check and it must clear the Field Experience Office PRIOR to the first day you report
to your partnership school site. Go to www.onesourcebackground.com to complete
the information for the background check.

11



B. Responsibility to the Classroom Students

1.

The Student Teacher is a professional practitioner in their relationship with the
classroom students. All data concerning the school and the classroom students
must be kept confidential.

The Student Teacher refrains from imposing religious or political views upon

classroom students.

The Student Teacher recognizes the continuing need for understanding child
growth and development. Based on this understanding the Student Teacher
develops:

a. A learning program oriented towards the individual capacities of their

classroom students.

b. A social climate, which encourages personal integrity, societal responsibility,

and safety.

c. Well-planned lessons in advance

d. Appropriate assessments with timely feedback

The Student Teacher deals sympathetically with each classroom student without

prejudice or partiality.

The Student Teacher will follow the school schedule and calendar.

Responsibility to the Host School

The Student Teacher acts only through accepted channels of communication and
authority in the school system.

The Student Teacher recognizes their duties, responsibilities, and privileges.

The Cooperating Teacher is legally responsible for the class; therefore, the
Student Teacher assumes only the authority that has been delegated to them.
The Student Teacher respects the professional rights and personal dignity of the
Cooperating Teacher and other staff members and the College Supervisor.

. If the Student Teacher has difficulty in a professional situation, they should first

consult the Cooperating Teacher. If the intern desires additional support, the
College Supervisor or Director of Field Experiences/Certification Officer should
be contacted.

Student Teachers are allowed to sub for their Cooperating Teachers only while
they are actively student teaching. After they phase out from student teaching,
they can sub for anyone in the school district.

D. Responsibility to CSC and to the Profession

1.

The Student Teacher recognizes that they represent the institution and need to
uphold the standards of professional conduct.

The Student Teacher approaches their own learning situation with a positive
attitude.

The Student Teacher takes the opportunity to accept professional feedback from
the Cooperating Teacher and College Supervisor for the purpose of professional
growth and development.

The Student Teacher will complete a Professional Education Portfolio, lesson
plans, journals, Guidebook Competencies, and other documents assigned in
EDUC 495 Education Capstone, in a timely manner.

12
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Iv.

5. The Student Teacher shows pride in and considers themselves a member of the
profession. They act according to established ethics in all matters.

Collaborating with Cooperating Teacher

Meetings between the Student Teacher and the Cooperating Teacher should be
flexible and scheduled for approximately 30 minutes of uninterrupted time.
The Student Teacher should help in planning topics to be discussed.

A record of meetings should be kept.

The Student Teacher and the Cooperating Teacher should exchange views and
analyze the Student Teacher’s work in terms of the desired results.

The Student Teacher should be encouraged to think in terms of:

1. Meeting the personal learning needs of all students.

Understanding children/youth.

Using community resources.

Planning and developing effective learning experiences.

Developing a professional attitude.

Utilizing available technology to enhance student learning.

oow

e
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Driving personal vehicles with K-12 students as passengers
Student Teachers or practicum students from CSC are NEVER allowed to drive any
K-12 students who are in their charge in a personal or school vehicle under any
circumstances.

13



STUDENT TEACHER DUE PROCESS PROCEDURES

The following is a list of procedures used when withdrawing a Student Teacher from their
assignment:

1.

9]

Candidate is notified by Cooperating Teacher or College Supervisor of unsatisfactory
performance and a conference is held where differing views are discussed and
suggestions for improvement are developed under a Plan of Improvement completed by
the Director of Field Experiences/Certification Officer. Usually, a two-week period is
considered sufficient time to see needed improvement in the form of a written Plan of
Improvement.
When improvement is not visible, agreement to withdraw a Student Teacher from their
assignment is reached between the college and the school.

a. Student Teacher will be responsible for all charges related to courses when

withdrawn.

Student Teacher is notified verbally of the decision by the Director of Field
Experiences/Certification Officer.
Student Teacher is given specific reasons in writing.
Student Teacher is given appeal procedure in writing.
Student Teacher may appeal in writing in the following order:

a. Education Department Chair

b. Dean for Professional Studies and Applied Sciences

c. Student Academic Review Committee

d. Vice President for Academic Affairs

The student may wish to contact Nebraska Student Education Association (NSEA) for assistance
if a member.

14



ROLE OF THE COLLEGE SUPERVISOR

I. Qualifications — Role of College Supervisor
A. K-12 school experience.
B. Assignment in the CSC teacher education program or have been
qualified to hold an administrative position.
C. Desire to assist Student Teachers to become successful professionals.

II. Responsibilities
A. Serves as liaison between the school and the college.
B. Meets with school principal and
1. explains college requirements to Cooperating Teacher.
2. makes scheduling suggestions.
3. identifies appropriate improvement activities for the Student Teacher.
C. Consults with Student Teacher about improvement goals and activities.
D. Works with the intern in instructional and classroom management skill development.
E. Observes classes taught by the Student Teacher, examines, and makes suggestions to
written materials, lesson plans, etc.
1. Complete the Nebraska Clinical evaluation on the Field Experience website during
each visit (minimum of 5 visits).
2. Discuss evaluation with the student teacher after completing the Nebraska Clinical. Be
sure to include positive reinforcements along with areas for growth.
F. Confers with the Cooperating Teacher about the Student Teacher’s progress.
G. Collaborate with the Cooperating Teacher in the evaluation process.
H. Encourages self-reflection and evaluation from the Student Teacher.

15



Appendices

A.
School Scholarship Opportunities

Cooperating Schools Scholarship — Schools receive a Cooperating Schools Scholarship for
every three CSC Student Teachers served to award to your graduating students. There is no
limit as to the number of scholarships your school may receive, and your school makes the
recipient recommendations. This is a four-year one-half tuition waiver up to sixteen (16)
credit hours per semester for a total of eight (8) consecutive semesters provided the recipient
remains full time and maintains a 2.75 cumulative grade point average at CSC.

Observation and Participation Tuition Waiver — As a thank you for supervising our
students through Observation and Participation course, Introduction to Teaching, and Special
Education Micro Teaching, Chadron State College provides a tuition waiver to your school
district. One credit hour of tuition is granted for every 80 contact/clock hours in which the
CSC students participate in your school. This waiver may be used for any courses taken
through CSC. A letter at the end of each academic term is sent to your school superintendent
informing you of the number of tuition waiver credit hours are awarded. These letters are
sent in January and in June. Fees will still apply.

16



Teacher Candidate

Evaluator's Name:

B.

NE Clinical Practice Evaluation Rubric

Evaluator's Role (Please Select): Cooperating Teacher (CT)

Date:

Teacher Candidate (TC)

For Office use only: CT/ TC/ US
University Supervisor (US)

Select the cell in each row, which best describes performance. At midterm, the goal would be for student teachers to be performing at Developing or Proficient. If performance is scored “Below

Standard,” please be in communication with

Advanced

Proficient

Developing

Below Standard

Uses knowledge of students to
meet needs

Standard 1
Learner Development

Uses data/information about
students and their development to
adjust teaching and build on student
strengths resulting in student

Uses data/information about
students and their development to
adjust teaching.

Collects data/information about
students and their development but
does not adjust teaching.

Lacks evidence of data/information
collection and use related to
students and their development.

]

InTASC: 1
AAQEP: 1b, 1c, 1g
CAEP 1.1

SEED: Standard 1,2

DAN: 1b Demonstrate knowledge of students
MAR: Domain 1: Element 1, 6; Domain 2 (Planning & Preparing) Tailoring instruction based on developmental needs and prior data.

Differentiates instruction to meet
student needs

Standard 2
Learner Differences

Identifies students’ needs for
differentiation and responds with
varied learning experiences to
include bringing multiple
perspectives and cultural resources
to the discussion of content.

L]

Identifies students’ needs for
differentiation and responds with
varied learning experiences.

]

Identifies students’ needs for
differentiation.

]

Does not identify students’ needs for
differentiation.

[

InTASC: 2
AAQEP: 1c, 1e, 1g, 2b
CAEP: 1.1

SEED: Standard 1,2

DAN: 1c: Setting instructional outcomes, 1e: Designing coherent instruction
MAR: Domain 1: Element 14, 15, 16 Differentiated instruction to meet readiness, background, and cultural context.

17



Promotes a positive classroom
environment through clear
expectations

Standard 3
Learning Environments

Communicates and reinforces clear
task and behavior expectations to
students, develops routines that
support expectations and minimizes
the loss of instructional time to
include relationship building with

and between students. |:|

Communicates and reinforces clear
task and behavior expectations to
students and follows routines that
support expectations for the learning
environment to include relationship
building with and between students.

]

Communicates and reinforces clear
task and behavior expectations to
students.

|

Attempts to communicate and
reinforces clear task and behavior
expectations to students.

.

InTASC 3
AAQEP: 1b, 2d
CAEP: 1.1

DAN: Domain 2. 2a: Creating Environment of Respect and Rapport, 2b: Establishing a culture for learning, 2c¢; Managing classroom procedures, 2d: Managing student behavior, 2e: Organizing the

Physical Space.

MAR: Domain 1: Element 33, 34 Clear routines and expectations support environment and climate.

SEED: Standard 2

Uses accurate content and
academic vocabulary

Standard 4
Content Knowledge

Communicates accurate content,
uses academic vocabulary correctly,
provides relevant opportunities for
students to demonstrate
understanding and uses knowledge
of common misconceptions to
create accurate understanding in

the content area. |:|

Communicates accurate content,
uses academic vocabulary correctly
and provides relevant opportunities
for students to demonstrate

understanding.

Communicates content and uses
academic vocabulary, yet does not
consistently provide relevant
opportunities for students to
demonstrate understanding.

.

Communicates inaccurate content,
academic vocabulary and/or
provides irrelevant opportunities for
students to demonstrate
understanding.

[

InTASC: 4
AAQEP: 1a
CAEP: 1.2

DAN: 3a: Communicating with Students, 3b: Using questioning and discussion techniques
MAR: Domain 2: Planning & Preparing for Materials and Resources; Element 6 Ensures accuracy and clarity in delivery of academic content.

SEED: Standard 3

Engages students in critical
thinking and collaborative
problem solving

Standard 5a
Application of Content

Links concepts to help students
make connections and engages
students in applying methods of
inquiry in the discipline to engage
learners in critical thinking.

Links concepts to help students
make connections and engages
students in applying methods of
inquiry in the discipline.

[

Links concepts to help students
make connections in the discipline.

[ ]

Does not assist students in making
connections in the discipline.

.

InTASC: 5
AAQEP: 1a, 2c, 2
CAEP: 1.2

DAN: 3b Using questioning and discussion techniques, 3c: Engaging students in learning, 3e: Demonstrating flexibility and responsiveness.
MAR: Domain 1: Element 21, 22 Structured opportunities for analysis, collaboration, problem solving.

SEED: Standard 3 Rubric

Develops foundational literacy
and communication skills
through content

Standard 5b
Application of Content

Engages students to utilize
evidence-based literacy strategies
and communication skills from a
variety of resources and
perspectives to address targeted

purposes and audiences. |:|

Engages students to utilize
evidence-based literacy strategies
and communication skills by
accessing a variety of resources

and perspectives to show

understanding of content.

Engages students in developing
evidence-based literacy strategies
and communication skills.

L

Provides few opportunities for
students to develop evidence-based
literacy strategies and

communication skills.

InTASC: 5
AAQEP: 1a, 1d
CAEP: 1.2
DAN: NA

MAR: Domain 1: Element 12, 13 Active literacy integration and reflection on learning.

SEED: Standard 3

Uses classroom assessment

Uses timely classroom formative
and summative assessments  that

Uses classroom formative and
summative assessments that match

Uses classroom formative and
summative assessments that match

Uses classroom formative and
summative assessments but may

Standard 6a match objectives and inform prompt | objectives and inform instructional objectives and inform instructional not match objectives and/or inform
Assessment instructional decisions to guide decisions to guide implementation of | decisions. instructional decisions.
implementation and/or adaptations | instructional strategies.
of instructional strategies. |:|
InTASC: 6
AAQEP: e, 2e
CAEP: 1.3

DAN: 1f: Designing student assessments, 3d: Using assessment in instruction, 3e: Demonstrating flexibility and responsiveness, 4b Maintaining accurate records

MAR: Domain 1: Element 1, 2, 3 For
SEED: Standard 4

tive/summative

ents tied to goals.

Assesses for learning

Standard 6b
Assessment

Uses student performance data and
knowledge of students to identify
interventions that support and/or
advance learning through a series of
differentiated assessment practices

that positively impact Iearnimi;.

Uses student performance data and
knowledge of students to identify
interventions that support and/or
advance students to positively

impact learning.

Uses student performance data and
knowledge of students to identify
interventions that support students.

L

Does not use student performance
data and/or knowledge of students
to identify interventions that support

students.
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InTASC: 6
AAQEP: 2e
CAEP: 1.3

DAN: 3d: Using assessment in instruction, 4b: Maintaining accurate records, 1f: Designing student assessments
MAR: Domain 1: Element 2; Domain 2 (Planning and Preparing for Resources) Adjusting instruction based on student evidence.

SEED: Stand 4

Plans for instruction

Standard 7
Planning for Instruction

Sequences learning experiences
linked to the learning objectives,
performance tasks and
assessments to provide multiple
ways for students to demonstrate
knowledge and skills to include
using data to adjust for recurring
learning needs throughout planning.

L]

Sequences learning experiences
linked to the learning objectives,
performance tasks and
assessments to provide multiple
ways for students to demonstrate
knowledge and skills.

]

Sequences learning experiences
linked to the learning objectives,
performance tasks and
assessments.

]

Provides little or no evidence of
sequenced learning experiences
and/or experiences are not linked to
the learning objectives, performance
tasks and/or assessments.

[ ]

InTASC: 7
AAQEP: 1a, 1c, 1d, 1g,
CAEP: 1.3

DAN: 1c: Setting instructional outcomes, 1d: Demonstrating knowledge of resources, 1e: Designing coherent instruction
MAR: Domain 2 (Planning and Preparing for Lessons and Units); Domain 3 (Reflecting on Teaching) Intentional planning, scaffolding, and reflection.

SEED: Standard 1

Incorporates digital learning
experiences into instruction

Standard 8a
Instructional Strategies

Designs or adapts relevant learning
experiences that incorporate digital
learning experiences and resources
to promote student learning and

creativity.

Provides relevant learning
experiences that incorporate digital
learning experiences and resources
to promote student learning and

creativity.

Provides relevant learning
experiences that incorporate digital
learning experiences to stimulate

interest.

Provides learning experiences that
incorporate digital learning
experiences infrequently or

ineffectively.

InTASC: 8
AAQEP: 1f
CAEP: 1.3
DAN: NA

MAR: Domain 2: Planning and Preparing for the Use of Technology, Technology used to support creativity and leamning.

Uses research-based
instructional strategies

Standard 8b
Instructional Strategies

Uses a broad range of evidence—
based strategies to support learning
in the content area, poses questions
that elicit student thinking about

information and concepts to build
critical thinking skills.

Uses evidence-based strategies to
support learning in the content area
and poses questions that elicit

student thinking and support critical

thinking skills. |:|

Uses evidence-based strategies to
support learning in the content area
and poses questions that elicit

student thinking.

Uses strategies and poses
questions.

.
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InTASC: 8
AAQEP: 1a, 2d
CAEP: 1.3

DAN: 1a: Demonstrating knowledge of content and pedagogy
MAR: Domain 1: Element 18, 20, 22 Research-based questioning to build critical thinking.

SEED: Standard 3

Uses engagement to enhance
learning

Standard 8c
Instructional Strategies

Organizes and manages the
learning environment for student
engagement and personal
accountability using strategies that
provide opportunities for students to
process and articulate new

knowledge. ’—‘

Organizes and manages the
learning environment for student
engagement using strategies that
provide opportunities for students to
process and articulate new

knowledge.

Manages the learning environment
for student engagement.

]

Attempts to manage the learning
environment for student
engagement.

L

InTASC: 8
AAQEP: 1a, 1b, 2¢
CAEP: 1.3

DAN: 1b Demonstrating knowledge of students, 2b: Establishing a culture for leaning, 2c: Managing classroom procedures, 2e: organizing physical space, 3c: Engaging students in learning
MAR: Domain 1: Element 19, 29 Engagement strategies foster student accountability and processing.

SEED: Standard 2

Accepts critique and input

Invites constructive feedback,

Invites constructive feedback,

Invites constructive feedback,

May resist constructive feedback or

regarding performance responds positively, independently | responds positively, with support responds positively, but fail to implement goals to improve
sets and implements goals to sets and implements goals to inconsistently implements goals to practice.
Standard 9 improve practice. improve practice. improve practice.
Professional Learning and Ethical
InTASC: 9
AAQEP: 2e,2f
CAEP: 1.4

DAN: 4a: Reflecting on teaching, 4e: Growing and developing professionally
MAR: Domain 3 (Reflecting on Teaching); Domain 4 (Collegiality and Professionalism) Reflection, feedback, and goal setting emphasized.

SEED: Standard 5

Conveys professional demeanor

Standard 10a
Leadership and Collaboration

Conveys a confident, professional
decorum when interacting with the
learning community (i.e, learners,
families, teachers, administrator,
etc) in small and large group
situations to include exchanging
information, and resources with

families and colleagues. |:|

Conveys a confident, professional
decorum when interacting with the
learning community (i.e, learners,
families, teachers, administrator,
etc) in small and large group

situations.

Conveys professional decorum
when interacting with the learning
community (i.e, learners, families,
teachers, administrator, etc) in small
and large group situations.

L]

Conveys a lack of professional
decorum when interacting.

[

InTASC: 10
AAQEP: 2f
CAEP: 1.4

DAN: 4d: Participating in professional community, 4f: Showing professionalism
MAR: Domain 4: Collegiality and Professionalism (Element 60: Promoting Positive Environment) Professional decorum expected in all interactions.

SEED: Standard 9

Uses professional
communication

Standard 10b
Leadership and Collaboration

Demonstrates professional oral,
written and electronic
communication, responds to people,
problems and crises effectively and
communicates with families through
a variety of means (i.e. notes home,
e-mails or websites, phone calls,
conferences, meetings).

]

Demonstrates professional oral,
written and electronic
communication, responds to people,
problems and crises effectively.

|

Demonstrates professional oral,
written and electronic
communication, responds to people,
problems and crises effectively with
additional assistance.

L

Demonstrates unprofessional oral,
written and/or electronic
communication and/or responds to
people, problems and crises
ineffectively.

.

InTASC: 10
AAQEP: 2a, 2f, 29
CAEP: 1.4

DAN: 3a: Communicating with students, 4c: Communicating with families
MAR: Domain 4: Promoting Exchange of Ideas; Promoting District and School Development Strong communication and collaboration skills valued.

SEED: Standard 9
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Appendix C
Student Teaching Handbook Acknowledgement

Student Teaching Handbook Acknowledgment

All Student Teachers and Coopering Teachers must complete the Handbook Acknowledgment
before beginning their placement.

STUDENT TEACHERS - Click link to complete Acknowledgment form.

Student Teaching Handbook Acknowledgment - Student Teachers — Fill out form

COOPERATING TEACHERS - Click link to complete Acknowledgment form.

Student Teaching Handbook Acknowledgment - Cooperating Teachers — Fill out form
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https://forms.cloud.microsoft/r/VbS8V4r0NB
https://forms.cloud.microsoft/r/b3R0JXn4nW
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