Table OI.3: Listing of Significant Unit Changes– Initial and Advanced

Changes illustrating how data and research have been used to improve Initial programs.

· Teacher Intern Checklist was revised based on feedback from supervisors and changes in the conceptual framework. Content area supervisors, Education Department supervisors, and P-12 school cooperating teachers participated in the revision.

· The name “student teaching” was changed to “Teacher Internship” to better reflect the emerging professionalism of candidates in the final field-based experience.

· As a result of feedback from graduates, the Teacher Intern Guidebook [secondary] was developed and adopted to better prepare graduates for initial employment.

· As a result of research into best practices the Teacher Work Sample [TWS] was adopted and piloted. Based on field testing and feedback from teachers in the field, the TWS process and rubrics were revised to better reflect actual practice.

· Changes were made in the elementary and secondary assessment courses to reflect the Nebraska Assessment Framework.  The framework was developed during a year-long process involving all 17 Nebraska teacher education institutions, Education Service Unit representatives, Nebraska Department of Education personnel, and public school educators.  

· Education Service Unit #13 personnel present information to secondary and elementary professional semester candidates regarding current assessment instruments and practices.

· Development and implementation of an alternative certification route for individuals holding a bachelors degree in a content area resulted from data collected statewide by the Nebraska Department of Education.  Data indicated shortage areas for certified teachers in public schools.

· NCATE accreditation standards prompted examination of approaches to assessing dispositions of candidates.  The assessment system was modeled after other established programs, incorporating formal and informal practices previously used by Chadron State.

Changes illustrating how data and research have been used to improve advanced programs:

· Peer and regional institution admissions requirements were examined.  Admissions requirements for specific programs were reviewed by program faculty.  Some programs made changes in admission requirements.  Graduate Council reviewed approved all changes.

· After reviewing the Graduate Record Examination (GRE) data and determining limited efficacy of the GRE requirement, the GRE requirement was dropped.

· The comprehensive written exam for specialist candidates was revised based on the Interstate School Leaders Licensure Consortium (ISLLC) standards.  

· The ISLLC standards were used to revise the follow up surveys for: 1) Education Administration--Elementary and Secondary graduates and their employers, and 2) Education Administration--Specialist (superintendent) graduates and their employers.

· Nebraska Department of Education Rule 24: Policy Regulations Pertaining to Operations of Teacher Education Programs components were used to develop a new follow up survey for Masters of Education in Curriculum and Instruction--Elementary and Secondary graduates and their employers.

· Feedback from oral exams resulted in changing advising for Education Administration candidates.  Candidates were advised to include a course on assessment based on current needs of public schools.

· Education Department graduate faculty evaluated required core courses and Education administration courses to determine their alignment with the ISLCC standards.  Changes were made to address any deficiencies.

· Education Department graduate faculty evaluated required core courses and Education administration courses to determine their alignment with the Nebraska assessment framework.  Changes are being made to address any deficiencies.

· Feedback from Education Administration practicum candidates and supervisors resulted in a revised procedures manual and adoption of a rubric to evaluate practicum portfolios.

· Adoption of the 6-Traits writing model in P-12 schools prompted faculty to develop a scoring rubric for graduate level papers.  The rubric has been adopted for use by the majority of faculty in the core, curriculum and instruction, and Education administration courses.

· School Counseling adopted a rubric to offer a more consistent assessment of the portfolios.

· School Counseling adapted the pre and post tests to fit the overall objective of the counseling unit’s mission and goals according to the CACREP standards.

· School Counseling added to the curriculum of the practicum and internship a review of the essential concepts that are being assessed by the oral exams.

· School Counseling adapted the interview process to bring it in compliance with the mission and goals of the unit and provide more structure to the process.

These illustrate the variety of sources of data that have helped Chadron State College develop high quality initial and advanced preparation programs.
